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This episode focuses on why and how to tune 
in to others during a group activity: we need to 
use our eyes, ears, bodies, and even our ideas 
to show we’re part of the group.

Tuning out of a group activity in school is often 
viewed as a sign of intentional “misbehavior.” 
But students who struggle with this may 
simply need extra help to understand what’s 
expected when interacting with others. Some 
children feel overwhelmed in a group, or have 
difficulty perceiving what others think of 
them. For example, they may not be aware of 
what their body language is communicating or 
whether their comments are relevant to the 
situation. This core deficit will impact them 
socially and academically if not addressed.

In “The Party,” the characters learn they can 
observe the people around them to understand 
when they need to be part of the group, and 
how to use their bodies and minds to tune in 
and participate.

In this episode, Suzie Swizzler attempts 
to host a party for Professor Flummox, 
Milo, Wanda and Dex Brickerson, but 
things don’t go exactly as she was 
expecting when some of the friends 
have trouble tuning into the group.
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It takes concentration to stay focused and aware of what 
the group is doing and saying and to respond when others 
are speaking. You can help your students by acknowledging 
that these things are difficult, but with practice, get easier 
over time.

“My mind is focused like a laser!”

Everyone feels like Milo sometimes when “his body is 
in the group, but his brain is in the Cretaceous Era.” But 
learning to keep others’ likes and dislikes in mind and taking 
turns with conversation topics is an important part of being 
in a group.

“But I feel happy when I talk about things I like.”

Suzie’s idea is a great way to recognize those times when 
you’re expected to tune into the group. You can model this 
kind of observation for your students.

Like Wanda, sometimes our mind wanders. It can be hard 
to follow a conversation or process what people are saying. 
Let your student know it’s okay to ask people to repeat 
themselves, slow down, or say you need a moment before 
you answer.

“Do you like pudding?”

Build self-awareness with these quotable moments:

“We can observe the people around us 
and see what they’re doing.”
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Help connect themes from the episode to your students’ experience.

Pause the show after a scene and talk about 
what happened. Stepping into these characters’ 
shoes can help classmates understand each 
other better, and help children learn to see 
others’ perspectives—or even their own social 
habits—in a new light.

Have your students think about their favorite 
books, TV shows, and movies, or look at 
some other stories or videos as a group. Can 
your students identify challenges that other 
characters have being in the group? When 
they aren’t part of the group, are there any 
consequences? When they are tuned in, what 
are the benefits?

Talk about social situations your students 
finds themselves in such as birthday parties, 
lunchtime, recess, or classroom activities. 
When is it easiest and hardest to stay in the 
group? How do they get back in the group when 
they are outside it? What do they do when they 
notice a classmate who is outside the social 
group? What can they do to make that child 
feel welcome to join in?

TIP: Stimulate ideas for conversations 
about being tuned into the group by 
looking at photos of children in social 

situations. You can also encourage students’ 
self awareness by asking parents to send in 
photos of their child engaging in group activities 
(dinner with family, birthday parties, etc) for 
discussion.
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Practice what your students are learning through play.

Have a Flummox & Friends screening

Make popcorn and enjoy the show! If you work 
with individual students, ask them to invite 
peers to a screening party. Discuss their favorite 
parts of the show and their thoughts about the 
characters. This is a great way to introduce the 
show to a group of kids.  

TIP: To stimulate thinking and discussion 
about the characters and their traits, the 
children can give the characters awards in 

categories such as “goofiest,” “kindest,” “most 
distractible,” etc.

Throw your own party

Dress up as the Flummox Lab inventors, make 
a yellow cake, and celebrate your students’ own 
heroes. If you work with individual students, 
invite some peers and practice the positive 
social skills your student has learned from the 
show. After the party, sit down with your student 
and talk about how it went. Did they have 
any Wanda moments? Milo moments? Was it 
difficult to stay in the group? 

Social I spy

During recess or other large group activities, 
encourage your student to use, as Professor 
Flummox says, “observation—the very 
foundation of science!” and pay attention to 
groups nearby. Is everyone staying in the group? 
Who is out of the group? Why do you think that 
might be? How do they get back into the group? 
What works? What doesn’t work?

TIP: You can take video footage of 
students participating in activities and 
then review the footage together to 

encourage self-awareness. It’s important, 
however, to be extra gentle when showing 
video of a child to him or herself. It can feel 
exposing or enlightening, so adjust based on 
your student’s temperament. 

Act it out

Pick a scene from the show and have your 
students re-enact it. Switch roles to take 
different perspectives through playing different 
characters. Take the scene in a different 
direction by making different choices. You can 
even make up your own “In the group” dance!

“The Party”

5



Insights from individuals on the autism spectrum:

“I think those who attempted to help me with group activities, while well-intentioned, 
reinforced the message that, ‘This is not okay, this is something you need to overcome.’ 
I would encourage parents and teachers to try to find out what specifically concerns the child 
about group activities, but not to make the child feel ‘less than’ others for being different. 
In the child’s own mind, their own behavior is logical and everyone else is behaving illogically.”

 – Matt Friedman, Creator, Dude, I’m an Aspie

“Learning that you’re supposed to tune in was kind of a lightbulb moment for me. Knowing 
people who are into the same things was really helpful for me, too. As an adult, I’ve learned 
how to use conversation exit strategies so I can say to myself, ‘Okay, if this is still boring me 
in three minutes, I’ve been polite and can excuse myself without hurting anyone’s feelings.’”

 – Kasianne Sibley, blogger, autistic advocate, and mentor to autistic kids and teens

“Some kids need time to observe and ease their way into things. You may need to let go of 
preconceptions about how they ‘should’ do it or how long it ‘should’ take. And remember that 
if a kid is too confused and overwhelmed to participate in an activity, talking to the kid, even 
in a nice and supportive way, can be an additional stimulus that may add to the confusion and 
overwhelm. Give time, give space.” 

 – Nick Walker, autistic educator, psychologist, and aikido teacher

“I would advise parents and teachers to pick their battles. A socially-challenged child 
does not need pressure to identify with or even notice every kid of the same age. Instead of 
constantly challenging kids to try new activities, or meet, or better know unfamiliar kids, focus 
on encouraging them to get to know just one or two kids who share their special interests.”

 – Carol Greenburg, East Coast Regional Director for Autism Women’s Network, Editor for the  
 Thinking Person’s Guide to Autism, Executive Director, New York Special Needs Consulting
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Sample goals addressed in this episode

• Observe the attention of peers during 
social interactions.

• Observe the nonverbal cues of others to 
monitor turn-taking and topic shifts.

• Monitor one’s own thoughts and attention 
during social interactions.

• Maintain proximity that is comfortable for 
others and appropriate to the situation.

• Maintain conversational reciprocity as both 
as a speaker and a listener.

• Participate in conversations that relate to the 
interests of others.

• Take part in social problem solving with peers.

Considerations for setting social 
communication goals

Get to know your student before you start

Spend time observing and interacting with the 
student in a variety of social settings and talk 
to the adults and children who know him or 
her well.

Think about developmental levels. Are the 
appropriate developmental precursors present 
for attainment of the skills targeted in your 
goals? For example: Self-regulation—is the child 
able to keep his body and eyes focused in order 
to follow the conversation, nonverbal cues, and 
actions of others? If not consider working on 
those precursors first.

What types of supports does the child need to 
maintain attention and reciprocity in the group? 
(i.e., visual supports encouraging eye gaze, turn-
taking, and question forms; sensory supports; 
small space; reduced noise level) Consultation 
with the child’s occupational therapist is critical 
to understanding a child’s self-regulation profile.

Adapt as you go

Social communication goals must be highly 
individualized to meet a student’s specific needs 
at home and at school.

Consider writing short-term objectives that 
measure success according to a hierarchy of 
support provided. Develop a plan for how the 
student will be supported to reach independent 
success.

For example:

1st quarter – full adult facilitation of new 
skill in a group setting; 
2nd quarter – partial adult facilitation of 
new skill in a group setting; 
3rd quarter – initial cues for new skill in 
a group setting; 
4th quarter – self-monitoring of the new 
skill in a group setting.

Be sure that a goal is considered to be met 
when the student demonstrates it across various 
natural environments such as recess, lunch, and 
small group activities in the classroom as well 
as at home.
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Milestones related to the curriculum

Visit us on the web

For more information about the show and 
additional resources for professionals, visit our 
website at: www.flummoxandfriends.com

Include families in the fun

Be sure to share Flummox and Friends with 
the families of your students to build a bridge 
between home and school or therapy sessions. 
Families will be able to reinforce key themes 
and ideas throughout the child’s day, 
whether in the car, at dinner 
time, during play dates, or 
in sibling interactions.

To Tune In with their minds and bodies students must be able to keep their 
bodies calm and organized most of the time, recognize and respond to the 
emotions of others, and show a desire to socialize with peers.

To Connect with peers, students must be able to infer the underlying 
intentions of others, engage in social problem solving, emotional thinking and 
logic. They must have a means to communicate symbolically (verbal language, 
sign language, augmentative/alternative communication, etc.).

To Have Fun and maintain deeper connections with others, students must 
have the perspective-taking skills required to talk about and reflect on their 
thoughts and feelings and those of their peers. They must also increase their 
self-awareness and will begin to decide on their own standard of behavior. 
Students will need to be able to maintain conversations with others on a 
variety of topics, even those that aren’t of great interest to them.

(Continued)
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I notice your face 
and your expression!

I use my ears to listen 
to what you’re saying!

I connect my ideas 
to your ideas!

I use my eyes to look 
at what you’re doing!
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